Purpose -This paper aims to investigate the influence of professional and academic identities in online teaching practices in higher education. Design/methodology/approach -This paper draws on data from a longitudinal study of five professional degree academics teaching subjects in nursing, teaching, engineering, allied health sciences, and journalism (here a "subject" refers to a course or unit which is usually undertaken over a semester and forms a part of a larger degree program). The research utilises community of practice as a social theory of learning, and the construct of identity, to better understand the connection between academic teachers' pedagogical beliefs and their teaching practices in a web-enhanced learning setting. The authors contend that lecturers' online teaching practices are mediated by their continually negotiated identities as members of multiple communities of practice. Findings -This research has found that the professional degree lecturers intentionally utilised the available technologies and tools to enact pedagogical strategies in ways that enabled them to manage the integrity of their occasionally conflicting identities as educators, professional practitioners and institutional employees. Originality/value -This research goes beyond the assumption that past experiences flavour teachers' pedagogical styles. A lecturer continually negotiates and maintains multiple identities where each represents a fundamental understanding of the world and can sometimes be at odds with one-another. This study has revealed how educational technologies have mediated the gap between the multiple identities held by teaching academics and been used as a bridging mechanism to connect beliefs with practice.
Introduction
The significance of understanding lecturer/teachers' identities in higher education is pointed out by Bathmaker and Avis (2005) who argue: "the concern here is not simply with teachers' identities in themselves, but with how their identities may contribute fundamentally to the nature of teaching and learning in colleges" (p. 48) . This is more than simply saying the curriculum content is shaped by lecturers' personal tastes. "Lecturer identity" refers to the complex personal understanding of the way in which the world works including what it means to teach and learn in a professional degree program. Identity shapes lecturers' engagement with teaching technologies, pedagogical strategies, as well as privileging certain narratives. Reciprocally, educational innovations and reform agendas are selectively adjusted and transformed in accordance with the perspectives of individual teachers. It follows that the tools and technologies afforded by web-enhanced learning environments enables the enactment of pedagogical decisions underpinned by the multiple identities of the lecturer. Moreover, identity is the locality of a dialogue between the individual and their communities of practice and in this research has been shown to shape how lecturers respond to perceived institutional expectations, student needs and professional values in their role as academic teachers of a web enhanced professional degree program. It seems reasonable to suggest that any professional development activities aimed at effecting changes in teaching practice in a web-enhanced learning environment should, as an essential prerequisite, aim to reveal and explore the multiple identities that underpin that practice. The current study therefore seeks to explore the nexus between university lecturers' identities as professionals in their chosen fields, their identities as academic teachers and the pedagogical decisions made as teachers of that discipline in the context of a web-enhanced learning environment.
Community of practice
This research uses the construct of identity drawn from the social learning theory of community of practice (Wenger, 1998) . From a community of practice perspective learning should be viewed holistically where a person, firmly situated in a social and cultural environment, increasingly participates in communities of practice. To become a member of a community of practice is to necessarily invest one's identity and practice in the core activities and values of that community (Henderson, 2006) . Wenger (2001) states that "a community of practice is not merely a community of interest. . . . Members of a community of practice develop a shared repertoire of resources: experiences, stories, tools, ways of addressing recurring problems -in short a shared practice" (pp. 2-3). However, they "are connected by more than their ostensible tasks. They are bound by intricate, socially constructed webs of belief, which are essential to understanding what they do" (Brown et al., 1989) . Wenger (1998) argues that becoming a competent member is as much about "learning by doing" as it is "learning by becoming" (p. 5). Indeed, communities of practice place the issue of identity on centre stage.
Identity
According to Wenger (1998) the term "identity" allows us to look at the individual within the community from a social theory perspective. He claims that our identity is a negotiated experience. Moreover, practice and identity are inextricably linked and ultimately define the nature of a community of practice as represented in Figure 1 (Henderson, 2007) . Practice is more than what we do. It is how we perceive our environment and how we interact with what goes on around us. At the same time, our identity that frames how we perceive ourselves, and what is important to us, shapes and is shaped by our practices.
To be a member of a community of practice is to constantly negotiate identities of competence through mutuality of engagement, accountability to the enterprise and in being able to negotiate the repertoire (Wenger, 1998) . Centripetal participation requires alignment of both identity and practice in a fundamentally unique socio-cultural understanding of how the world works and how to interact with it. From this perspective, communities of practice are sites of enculturation (Brown et al., 1989 ).
An example of mutual engagement could be teachers who work together, have coffee together, attend meetings together, etc. The same teachers would be involved in joint enterprise, such as responding in similar ways to the same departmental requirements. Furthermore, the teachers would share their repertoire of ways in which to meet their needs, resolve problems, and create a shared language. In this way the teachers reshape and reinforce their identities as members of the community as well as negotiate and propagate the community's practices. Through this process they are not only coming to understand the world in which they live but also shaping their identity through the relationships of their community of practice.
Identities are not static. They are constantly changing, moving in a trajectory that ties both the past and future (Wenger, 1998) . In this way we identify ourselves as much by where we have come from and where we believe we are going as by our current competence as members of the community of practice. In addition, individuals maintain identities as members of multiple communities of practice and in some cases take on roles as brokers between communities.
Research design
The current study seeks to explore the nexus between university lecturers' identities as professionals in their chosen fields and the pedagogical decisions made as teachers of that discipline in the context of a web-enhanced learning environment.
Context
In researching this issue a group of five teaching academics from different professional disciplines (teaching, nursing, journalism, engineering and allied health sciences) took part in a longitudinal study (Bradey, 2008) from which the qualitative data for the current paper is drawn. All participants were purposively selected based on their personal histories as practicing professionals in their fields, and, their self-identified activities as teachers of web-enhanced mixed-mode subjects (in this paper a subject Shaping online teaching practices refers to a course or unit which is usually undertaken over a semester and forms a part of a larger degree program). In all cases, the participants were using Blackboard, a commercial learning management system, to construct and facilitate web-enhanced teaching and learning activities via their subject web site. This paper uses the data from one of the lecturers to explore the complexity of the interaction between identity and pedagogy as well as to suggest several findings supported across the participants.
The academic selected for the current study, Lisa, is an experienced journalist of 50 years of age who has previously held a senior position at a national newspaper. She had been teaching at university for eight years, five in mixed mode settings. Lisa teaches a full range of undergraduate journalism subjects and selected a second year print journalism subject for the current study. Lisa uses a combination of educational technologies in her teaching. She used her Blackboard subject site mainly to provide timely links to relevant external content and as a discussion tool for student interaction. She also uses a blog as a medium for publication of student work. The blog in particular is an integral component of her teaching and will be exemplified in this paper as a teaching strategy shaped by the interplay of identities as a professional journalist and as an academic teacher and staff member of an educational institution.
Data collection
The study lasted for the duration of the subject (one semester, approximately 17 weeks in length) and included data collection before, during and after the semester. The data was collected in three phases and employed individual and group semi-structured interviews, retrospective stimulated interviews, as well as observation of teaching activities and the production of digital artefacts in the subject website.
The first phase of data collection employed a semi-structured interview prior to commencement of teaching to identify academics' espoused conceptions and beliefs about learning and teaching. The purpose of the second phase of data collection was to identify how both espoused and tacit beliefs about learning and teaching were enacted in the online environment. Data was collected by observing the production of digital artefacts resulting from academics' online teaching practices during and after the interactive phase of teaching; and, by using those artefacts as prompts to engage participants in reflective dialogue about their thoughts during those teaching episodes. Participants were invited to verify and refine the researcher's interpretations, representations and partial analyses of interview data gathered in phase one.
Data analysis
The data was analysed using recursive pattern of textual analysis. The data was first unitised into episodes then classified using a partially grounded analysis developed as a hybrid of Erlandson et al.'s (1993) emergent category designation technique used in naturalistic inquiry and Glaser and Strauss' (1967) constant comparative technique used in grounded theory research. All transcripts were read and re-read consistently throughout the different stages of data reduction as recommended by Miles and Huberman (1994) . The final iteration of the analytical process involved a cross-case comparison between the full data sets of the five participants.
Results and discussion
Triangulation of patterns across the data sets indicates that the academic teachers engaged in practices that privileged their identities as credible professional practitioners. Three of the lecturers strongly identified themselves as professional practitioners while one of the lecturers identified themselves as a practitioner educator and the other as an educator. These identities were reflected in their beliefs about teaching and learning and were fundamentally connected with pedagogical patterns that legitimated explicit and implicit curriculum. Those lecturers' whose trajectories were firmly rooted in their identities as professional practitioners such as nurse, journalist, and teacher privileged narratives that established them as legitimate centripetal participants of a community membership to which their students aspired. This is illustrated by Lisa who strongly identified herself as a professional journalist. In a focus group interview she stated:
If I was a student studying journalism at an academic institution with someone who'd never been a journalist, I could really find it hard to justify why I was doing it and I think that I probably do see myself as a professional who has learnt about teaching along the way.
For Lisa, "teaching is being able to impart knowledge to students . . . I think it's very important that I've had some industry experience so I'm able to bring some of the practical anecdotal information." Her competency as a teacher was intimately bound with her ability to demonstrate, or at least convincingly communicate, competency in a professional community. To competently teach is to share "lived in" experiences. However, her role in that process is one of legitimation, that is, Lisa considers learning to be intimately connected with her own privileged understanding of the community.
When asked "how do you know that your students have learnt something?" she replied "When they never stop banging on my door and emailing me at late hours of the night . . . I mean in that they're willing to continue to learn more." Lisa sees herself as a critical and central component of student learning. This is more than a traditional didactic model of teaching, her beliefs about the nature of teaching and learning are shown across the data sources to be fundamentally shaped by her professional identity.
The impact of Lisa's identity as a professional practitioner is particularly powerful in her held convictions about important professional skills and knowledge, but which she argues cannot be taught because it is a matter of experience. Moreover, she claims that this experience is not something that can be found in a university subject, nor can it be easily identified, scrutinised or assessed. This implicit knowledge of the professional community of practice is privileged and becomes a narrative from which students are excluded. By managing the curriculum and allowing students to legitimately participate at the periphery of the community the lecturers are engaging in a form of hidden curriculum, negotiated to socialise students into what is believed to be core professional values or skills.
The lecturers in this study who strongly identified as professional practitioners espoused skills, traits, or values that they felt were important but not encapsulated by institutional goals and in some cases professional accreditation bodies. In this way they privileged their own experiences of the profession.
Lisa explains that journalism is "very much a job about bravado and I suppose having the confidence to be able to deal with people . . . and also tenacity" she goes on Shaping online teaching practices to give an example of having to use the telephone to contact people about controversial topics and be able to persist in the task regardless of the obstacles. However she states that while she can "model behaviour" and teach the theory she believes learning through experience is more important and that "to be able to replicate that in a university learning environment, you have to give them tasks that instil [those values]" She points out that she uses "authentic learning" tasks to prepare students for the "real world" but states that the kind of learning which is important is "not something you can set as an assignment." Lisa's beliefs about teaching and learning shaped her decisions about what needs to be taught and how it should be taught in a mixed mode subject. Lisa explained "my biggest concern is to be able to encapsulate all my professional learning experience and be able to use that in my pedagogical strategies." This reveals an ongoing dilemma throughout the longitudinal study for Lisa. The need to find a solution to what she perceives as incongruent identities as practitioner and institutional educator. This incongruence is highlighted when she discussed the role of assessment:
We have a lot of the politically correct positive, constructive feedback, which sounds like a really good idea and it certainly is, but when they're out in the workforce . . . they're not going to get somebody saying, this is the positive, that's a positive, there's negative in between, you know, they're just going to get sacked on the spot.
It interesting to note that Lisa, as did the other participants, found ways to use web-enhanced teaching practices to manage rather than resolve these dilemmas. This finding is similar to that of Lampert's (1985) who argues that teachers manage dilemmas rather choose between them otherwise they are left "conflicted as their own antagonist" (Enyedy et al., 2005) .
Lisa pointed out that her "biggest strides" in teaching was the way she was able to use a blog to provide what she calls authentic learning tasks which "replicate some of the real learning experiences." For Lisa the blog became a tool which she saw as a worthwhile and legitimate learning exercise within the institutional education context but which also allowed her to engage students with what she felt were un-assessable and lived experiences. In effect, Lisa utilised the technology to bridge academic and professional identities:
It's not just sufficient to have the students writing an assignment that's filed in the bottom drawer but actually using what they're actually writing to have an influence . . . There's no reason why there should be such a separation from the academic learning institution and the community.
Lisa's purposeful decision to use the blog as an enabler for student learning tangibly reflects her beliefs that students need to develop the knowledge, skills and attitudes of a professional journalist and "engage with the outside world". From a community of practice perspective, her use of the blog can be interpreted as a way to legitimately engage students at the peripherary of the joint enterprise of a professional community.
Although the blog allowed her to manage the demands of both educational and professional communities the perceived differences in values were not resolved:
I was trying to facilitate the role of the educator to assess what they were doing and to put them out in the real world . . . because the blog of course is read by all . . . the stress I found by the end of semester, applying those completely two separate roles! Lisa saw the role of educator as being something different from the role of facilitating "real life" experience. Lisa maintains a separation between her identity as an educator and as a professional while at the same time privileging the later. This was further exemplified when she said:
I think the blog is an excellent tool for authentic learning, but I think it has to be supplemented by that person, who could easily be me . . . to bridge that gap between the real world and the fake world of learning, if you like.
In Lisa's case, the tension between the competing identities of educator and professional journalist is evidently biased towards the latter. This struggle is both mediated by the educational technologies she has adopted and manifested in the way they have been applied. The integration of tools such as the blog into her teaching repertoire has enabled Lisa to manage pedagogical dilemmas underpinned by the need to satisfy both demands of both identities. In effect, the technology appears to function as an enabler for Lisa to consciously privilege her identity as a professional while meeting institutional requirements and the demands of academia.
Conclusion
The findings of this research indicate that lecturers' identities as professional practitioners impact on their teaching and learning in mixed-mode professional degree programs. In other words, online teaching was influenced at a fundamental level by lecturers' identities. However, this research also indicated that the use of mixed mode delivery, in particular the application of web enabled communication tools, provided a means by which one of the lecturers could satisfy her understanding of the institution's needs but also meet their own sense of accountability to the enterprise of being a professional practitioner.
The finding that identity is a mediating force in pedagogical design has significant implications for faculty development and training. Given assertions in the literature that such deeply held beliefs cannot be easily changed through professional development or institutional policies (Enyedy et al., 2005 , Wenger, 1998 effective professional development could usefully employ identity as a lens for engagement in a professional learning community. The notion that individual lecturers' teaching practices are largely a product of their lived experiences as a teacher and a professional suggests a basis for understanding how and why teaching dilemmas and unintended outcomes arise in the classroom. Such disjunctions between beliefs and practice can usefully provide a focus for critical reflection on the nexus between one's personal history, cognition and socio-cultural history as a member of multiple, sometimes conflicting, communities of practice.
